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CHAPTER I 
INTRODUCTION TO THE PROJECT 
Educational Accountability Through 
Learning Objectives 
In recent years, interest in curriculum has resulted in 
the development of educational accountability bills. On 
March 11, 1976, the Governor of the State of Washington 
signed into law Senate Bill 3026. Groeschell (1976) stated 
that Senate Bill 3026 includes the following statements 
about the focus of the learning objectives bill: 
1. That each school district (not school) shall 
identify (develop or select) the learning 
objectives for all grades, kindergarten through 
grade eight, through a system that defines the 
district's curriculum objectives in language 
arts, reading and math. 
2. That for the purpose of this legislation, 
learning objectives are identified as statements 
of changes in student behavior due to having 
received instruction. They will be stated in 
terms of what the student is expected to know, 
is able to do, or as values as they relate to 
the discipline. (p. 3) 
The Handbook for School Implementation of the Student 
Learning Objectives Law (Brouillet, 1976) states that the 
development of a school district's educational program 
related to district goals (goal based curriculum) can 
assure, among other things: "the reasonable coverage of all 
areas of the curriculum" (p. 7). 
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( In an effort to meet the requirements of Senate Bill 
3026, and the Superintendent of Public Instruction for 
the State of Washington, the Highline School District has 
developed a Goals and Objectives Notebook, which contains 
goals and objectives for grades kindergarten through 12, 
for the following subject areas: foreign language, health, 
home and family life, industrial arts, language arts, 
library, mathematics, physical education, science, social 
studies, traffic safety, and vocational education. The 
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goals and objectives contained in this notebook are designed 
to be appropriate for the majority of the students in the 
Highline School District. The writer feels that with 
regard to the specialized student population at Woodside 
School, however, many of the objectives are too sophisticated. 
Therefore, it is necessary to develop a curriculum designed 
specifically with these students in mind. This project will 
consist of the development of a specialized curriculum in 
the area of Health. 
Statement of Problem 
According to the literature, experts in the field of 
curriculum development have failed to reach an agreement 
concerning the appropriate level of skills to be included 
in a curriculum for the handicapped (Klein, Pasch, & Frew, 
1979). As a result, a curriculum which would meet the 
specialized needs of the Woodside School population is 
not available. 
Statement of Purpose 
The purpose of the project was to develop a curriculum 
in the area of Health that would meet the specialized needs 
of the Woodside School population. 
Impact of the Project 
It is hoped that this project will have impact on 
several levels. That: 
1. the Woodside School students will benefit from 
a health program which is designed specifically to meet 
their special needs, and will provide a format to promote 
continuous growth--from one class to another as well as 
from year to year. 
2. the Woodside School teachers will benefit from 
the health curriculum which will: (a) facilitate appropri-
ate placement of students within the subject area, as well 
as on the continuum, (b) provide a measurement system for 
student growth, (c) facilitate the development of I.E.P. 
objectives and the documentation of those objectives, 
(d) provide direction and sequence to the health program, 
and (e) assist teachers in the selection of appropriate 
materials for better meeting student needs. 
3. the Woodside School administrators will benefit 
from the curriculum, as it will serve as a format for the 
development of a total school curriculum scheduled for the 
1983-1984 school year. 
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4. the curriculum will be suitable for adoption in other 
special education programs both within and outside of the 
Highline School District. 
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Limitations of the Project 
This curriculum is limited to the area of Health, to 
include: 
1. Personal Health 
2. The Body - Structure and Function 
3. Mental Health 
4. Drugs 
5. Consumer Health 
6. Family Living 
7. Diseases of the Body 
8. First Aid 
The curriculum is designed to meet the specific needs of the 
Woodside School population. However, it is hoped that this 
curriculum would be of use to other special education 
programs as well. 
Definition of Terms· 
The Woodside School population - 145 special education 
students, ranging in age from 12-21, whose handicapping 
condition may be one of the following: severely emotionally 
disturbed, learning disabled, retarded (mildly/moderately), 
physically impaired, or sensory impaired. 
Organizational Outline 
The remainder of the paper is divided into four chapters. 
Chapter II provides a review of the literature the writer 
found dealing with the history of curriculum development and 
curriculum development as it relates to the retarded. 
Chapter III provides the process used in the development of 
the project. Chapter IV is the curriculum project itself, 
including instructions for use, sequenced objectives, and 
suggested materials for use with the objectives, the 
measurement/management system, and parental permission 
forms. It is separately paginated from the rest of the 
paper, so that it can be removed for use in the classroom. 
Chapter V includes the summary and recommendations from 
the project. 
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CHAPTER II 
REVIEW OF LITERATURE 
History of Curriculum Development 
The curriculum field had its roots in the Herbartarian 
movement of the late nineteenth century (Seguel, 1966). 
Johann Friedrich Herbart (1776-1841) was a German philosopher 
whose educational ideas had wide acceptance in the United 
States in the latter half of the nineteenth century. 
Herbart's theories about teaching and learning required that 
systematic attention be given to the selection and organiza-
tion of subject matter. This subject matter emphasis on the 
part of Herbartarians led to a reawakening of interest in 
curriculum content in American education around the turn 
of the century (Zais, 1976). In 1893, the Committee of 
Secondary School Studies (the Committee of Ten) recommended 
that the secondary curriculum be entirely oriented toward 
the college-bound student, stating that fewer subjects 
should be studied over a longer period of time. The 
emphasis at this time was in the areas of science, Latin and 
Greek classics, mathematics, and foreign language (Smith & 
Cox, 1976). In 1895, the Herbart Society (now the National 
Society for the Study of Education) was formed. In the two 
decades that followed, members of this organization were 
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influential in keeping alive the question of curriculum 
content and organization (Zais, 1976). In 1918, the 
Commission on the Reorganization of Secondary Education 
identified the "seven cardinal principles of secondary 
education," stating that the emphasis of high school 
curriculum should be health, command of fundamental 
processes, worthy home membership, vocational efficiency, 
civic participation, worthy use of leisure time, and ethical 
character (Krug, 1964; Orlosky & Smith, 1978). The 1920s 
are usually regarded as the formative years of the 
curriculum field. During this period, a number of 
increasingly "curriculum-conscious" school systems 
inaugurated programs for curriculum revision. The 1930s 
brought further developments in the field of curriculum. 
State departments of education became interested in curricu-
lum revision and improvement and started programs of 
implementation (Zais, 1976). 
In 1944, the National Association of Secondary School 
Principals published the 10 Imperative Needs of Youth of 
Secondary-School Age, stating that curriculum should be 
designed to meet these needs (Elicker et al., 1947). The 
10 Imperative Needs are: 
1. To develop saleable skills and those under-
standings and attitudes that make the worker an 
intelligent and productive participant in 
economic life. (p. 7) 
2. To develop and maintain good health and physical 
fitness. (p. 26) 
3. To understand the rights and duties of a citizen 
of a democratic society, and to be diligent and 
competent in the performance of their obligations 
as members of the community and citizens of the 
state and nation, and of the world. (p. 39) 
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4. To understand the significance of the family for the 
individual and society and the conditions conducive 
to successful family life. (p. 50) 
5. To know how to purchase and use goods and services 
intelligently, understanding both the values 
received by the consumer and the economic 
consequences of their acts. (p. 66) 
6. To understand the methods of science, the influence 
of science on human life, and the main scientific 
facts concerning the nature of the world and of 
man. (p. 78) 
7. To develop their capacities to appreciate beauty 
in literature, art, music, and nature. (p. 93) 
8. To be able to use their leisure time well and to 
budget it wisely, balancing activities that yield 
satisfactions to the individual with those that 
are socially useful. (p. 105) 
9. To develop respect for other persons, to grow in 
their insight into ethical values and principles, 
and to be able to live and work cooperatively 
with others. (p. 115) 
10. To grow in their ability to think rationally, to 
express their thoughts clearly, and to read and 
listen with understanding. (p. 130) 
Also in 1944, the Educational Policies Commission 
recommended that the curriculum prepare students in six 
categories of life: civic responsibility and competence, 
economic understanding, family relationships, intelligent 
consumer action, appreciation of beauty, and language 
proficiency (Zais, 1976). 
In 1961, the Educational Policies Commission published 
its Central Purpose of American Education, which emphasized 
the development of the rational powers of man (EPC, 1961). 
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In 1966, the American Association of School Administra-
tors identified the following nine imperatives in education: 
to make life rewarding and satisfying, to prepare people 
for the world of work, to discover and nurture creative 
talent, to strengthen the moral fabric of society, to deal 
constructively with psychological tensions, to keep 
democracy working, to make intelligent use of natural 
resources, to make the best use of leisure time, and to 
work with other peoples of the world for human betterment 
(AASA, 1966). 
In April 1983, the National Commission on Excellence 
in Education published their recommendations for curriculum 
content which stated that (NCEE, 1983): 
1. The teaching of English in high school should equip 
graduates to: (a) comprehend, interpret, evaluate 
and use what they read; (b) write well-organized, 
effective papers; (c) listen effectively and 
discuss ideas intelligently; and (d) know our 
literary heritage and how it enhances imaginational 
and ethical understanding, and how it relates to 
the customs, values and ideas of today's life 
and culture. (p. 25) 
2. The teaching of mathematics in the high school 
should equip graduates to: (a) understand 
geometric and algebraic concepts; (b) understand 
elementary probability and statistics; (c) apply 
mathematics in everyday situations; and (d) 
estimate, approximate, measure, and test the 
accuracy of their calculations. (p. 25) 
3. The teaching of science in high school should 
provide graduates with an introduction to: 
(a) the concepts, laws and processes of the 
physical and biological sciences; (b) the methods 
of scientific inquiry and reasoning; (c) the 
application of science to everyday life; and 
(d) the social and environmental implications of 
scientific and technological development. (p. 25) 
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4. The teaching of social studies in the high school 
should be designed to: (a) enable students to fix 
their places and possibilities within the larger 
social and cultural structure; (b) understand 
the broad sweep of both ancient and contemporary 
ideas that have shaped our world; (c) understand 
the fundamentals of how our economic system works 
and how our political system functions, and; 
(d) grasp the differences between free and 
repressive societies. (pp. 25-26) 
5. The teaching of computer sciences in the high 
school should equip graduates to: (a) understand 
the computer as an information, computation and 
communication device; (b) use the computer in the 
study of the other basics and for personal and work 
related purposes; and (c) understand the world of 
computers, electronics, and related technologies. 
(p. 26) 
In addition to these five basics, four other curriculum items 
were addressed: 
6. Achieving proficiency in a foreign language. (p. 26) 
7. Requiring rigorous effort in subjects that advance 
students personal, educational, and occupational 
goals, such as fine and performing arts, and 
vocational education. (p. 26) 
8. That the curriculum in grades 1-8 provide a sound 
base for study in those and latter years. (p. 26) 
9. That efforts to revise, 
available, new and more 
materials be encouraged. 
update, improve, and make 
diversified curriculum 
(p. 27) 
Research in Curriculum Development 
for the Retarded 
According to the literature, early attempts at curriculum 
development for the retarded questioned the level of skills 
to be included in the curriculum. Three basic philosophies 
were cited: (a) a watered down version of the general 
education curriculum, which is most commonly used, 
according to Klein et al.; (b) "concrete level" skills at a 
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"gradual rate" which Kirk and Johnson advocated in 1951; 
and (cl a curriculum with emphasis on "preparation for life" 
which Goldstein and Siegle (1958) recommended (all cited 
in Klein et al, 1979). 
To date, educators and educational psychologists can 
not seem to agree upon the appropriate level of academic 
skills to be incorporated in a curriculum for the retarded. 
In fact, at the present time a well-developed theory of/for 
curriculum does not exist (Klein et al., 1979). There are, 
however, a collection of components which Klein et al. 
(1979) advocated in the development of curriculum for the 
handicapped. The following is a synthesis of applicable 
components. 
Stratemeyer, Forkner, McKim, and Passow (1945) suggested 
that the overall purpose of education is to prepare learners 
to function optimally in the mainstream of society. The 
literature maintains that: 
1) a useful curriculum must be built upon the result 
of a comprehensive analysis of the particular 
students to be taught 
2). it should forecast the knowledge, skills, and 
attitudes that will be useful when formal 
schooling ends 
3) it should accurately diagnose each student's 
present level of knowledge and ability. (p. 12) 
Tyler (1950) recommended that curriculum goals may be 
generated from three sources: 
1. The expressed and implicit needs of students, 
2. The mastery of useful subject matter, 
3. Timely and urgent needs of the society. 
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Based on the work of Bruner and Piaget as stated by 
Klein et al. (1979), the following principles are 
recommended as guides in analyzing curriculum and instruction: 
1. Content should be organized so that students have 
an opportunity to employ already learned knowledge 
to build new knowledge. 
2. Content should include experiences which enable 
students to discover cause and effect relation-
ships. 
3. Content and materials should be selected in terms 
of relevance and degree of meaningfulness to the 
student's age level. 
4. Problem solving activities should be related to 
the learner's interests, concerns, and experiences. 
5. Reasoning tasks at many levels provide needed 
practice. 
6. Learning experiences which allow children to act 
upon ideas as well as materials, should be given. 
7. The teacher acts as facilitator for the learning 
process. (pp. 186-187) 
In conclusion, at the present time there is no well-
developed theory of curriculum, only factors which might 
influence the effectiveness of instruction and learning. 
The area of curriculum is continuously changing and with 
continued research more changes may take place and a 
theory of curriculum may be established. 
CHAPTER III 
PROCEDURES 
This project consisted of developing a curriculum guide 
in health education, to include objectives and materials 
appropriate for the Woodside School population. The steps 
of completion included: 
1. Meeting with the principal of the Woodside School 
to determine the guidelines of the project. The guidelines 
involved meeting the Highline School District's health 
education objectives whenever possible, and meeting the 
specialized needs of the Woodside School population. 
2. Examining existing health curricula (both regular 
and special education) to determine if an existing curricu-
lum would meet the guidelines or provide a model for the 
project. 
3. Researching literature pertinent to curriculum 
development (both regular and special education) to provide 
insight. 
4. Examining the Highline School District health 
curriculum objectives with regard to their relationship 
to the Woodside School population's needs. 
5. Selecting objectives from the Highline School 
District health curriculum, modifying, simplifying, adding 
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to, or deleting from them as necessary to meet the Woodside 
School population's needs. 
6. Sequencing, grouping, and numbering the objectives. 
7. Assembling activities/materials for health 
education which the writer deemed suitable for the Woodside 
School population. 
8. Correlating the objectives to the appropriate 
materials. 
9. Ranking the materials in order of the writer's 
perception of their effectiveness in meeting the objectives. 
10. Developing a management system for the health 
education curriculum, to assist teachers in measuring 
individual student growth, and to facilitate the appropriate 
placement of students within the subject area. 
The process does not stop here, it is the writer's 
intention and that of the Woodside School principal, that: 
11. The health education curriculum will be field 
tested during the 1983-1984 school year. 
12. Modifications will be made if necessary. 
13. If satisfactory, the project will serve as a format 
for the development of a total school curriculum to 
include all areas of the Woodside School educational program. 
CHAPTER IV 
CURRICULUM OUTLINE - HEALTH (THE PROJECT) 
Chapter IV is the project. It is paginated as a 
separate entity. Chapter V will continue with page 16. 
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Introduction 
This is a curriculum in health education, designed to 
meet the specialized needs of the Woodside School population. 
It is hoped that the curriculum will be of use to other 
special education programs as well. 
The curriculum includes: 
1. Sequenced objectives, 
2. A list of materials correlated to each objective, 
3. A management system, 
4. Suggestions for use, and teaching strategies, 
5. Parental permission forms. 
About the Objectives 
The objectives contained in this curriculum are designed 
to parallel the objectives of the Highline School District 
as closely as possible. They are somewhat simplified, and 
objectives have been deleted or added to meet the special 
needs of the Woodside School population. 
Organization of the Objectives 
The objectives have been divided into the following 
categories, and are sequenced in the following order: 
1. Personal Health 
2. The Body - Structure and Function 
3. Mental Health 
1 
4. Drugs 
5. Consumer Health 
6. Family Living 
7. Diseases of the Body 
8. First Aid and Safety 
A numerical code has been assigned to each objective, and 
translates as follows (see Figure 1): 
(A) The first number in the code sequence indicates 
the strand to which the objective belongs. 
(B) The second number in the code sequence indicates 
a subcategory within the strand. 
(C) The third number in the code sequence indicates 
the objective number within the subcategory. 
The objective pages can be found on the left hand side of 
the curriculum guide, with the material listings on the 
opposite page. 
Organization of the Materials 
Directly across from each objective page is a listing 
of materials which correlate to each objective (see 
Figure 1). The materials are ranked in order of their 
effectiveness/uses in meeting the objectives as follows: 
Column 1. Materials identified by an X in column 1, 
when successfully completed (85% accuracy) , are felt to 
fully meet the objective. 
Column 2. Materials identified by an X in column 2 
are considered supplemental to those in column 1, and may 
2 
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Figure 1. Sample objective and materials page. 
be used if the learner is having difficulty grasping the 
information, or in conjunction with other materials. 
Column 3. Materials identified by an X in column 3 
are for use by the teacher in leading activities to meet 
the objectives (films, group discussions, question and 
answer sessions, roleplays, etc.). 
Hallahan and Kauffman (1976) suggested that teaching 
methods used in educating the learning disabled are 
equally effective for use with mentally retarded or 
emotionally disturbed students. That teaching methods 
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for the learning disabled, mentally retarded, and emotionally 
disturbed are in fact communal. For this reason, the 
writer has chosen not to deal with each handicapping 
condition individually, but instead to select materials for 
use with the Woodside School population as a whole, despite 
varying handicapping conditions. It is hoped that the 
classroom teacher can adapt the materials when necessary, 
through the use of peer tutors, aids, small groups, supple-
mental materials, etc., to meet the specific individual 
needs of the learners. 
Abbreviation of Material Titles* 
AC - About Contraception 
ASTD - About Sexually Transmitted Diseases 
AVD - About Venereal Disease 
*Note. Specific information about these materials 
can be found in the following pages. 
BOBC - Basics of Birth Control 
FAN First Aid Notebook, designed for use in the 
Highline School District by Paul Conger 
FLGK - Family Living Guide/Kits, Highline School 
District, 1982-1983 
FYSK - VD - Facts You Should Know 
GH - Genital Herpes 
H&YI - Health and You Book I 
H&YII - Health and You Book II 
HEYB - How to Examine Your Breasts 
HEYT - How to Examine Your Testes 
HLAYT - Here's Looking at You Two, drug and alcohol 
instructional materials 
STD - Sexually Transmitted Diseases 
THB - The Human Body 
YAAY - Your Attitude and You 
About the Materials* 
Health and You Book I and II (H&YI or H&YII) by Vivian 
Bernstein, Steck-Vaughn Company, Austin, Texas, 1980. The 
Health and You books are written at a second-third-grade 
reading level. Their design is high interest-low 
vocabulary. They present information in a straightforward 
manner. Each book is 116 pages in length, and contains 
19 chapters, each of which include 3-4 pages of reading, 
*See parenthesis for material codes. 
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2-3 pages of activities, including multiple choice, true-
false, matching, hidden word puzzles, crossword puzzles, 
fill in the blank, etc. The last 6 pages of each book 
contain chapter reviews and a final review. This material 
is very effective for independent student use, or can 
be used for 1-1 tutoring or small groups. 
The Human Body (THB) by Joan Gottleib, Steck-Vaughn 
Company, Austin, Texas, 1977. The Human Body is written 
at a second-third-grade reading level. It is designed to 
be high interest-low vocabulary, and information is 
presented in a straightforward manner. There are 132 
pages divided into 7 units which include many topics. 
Each topic includes ~-1 page of reading and ~-1~ pages of 
activities (word-find puzzles, word search and sentence 
search activities, sentence completion, definitions, fill 
ins, etc.). At the end of each unit is a unit review, 
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and the last 8 pages of the book include final unit reviews 
and a final book review. This material is very effective 
for independent student use, and can also be used in 1-1 
tutoring or small group situations. 
First Aid Notebook (FAN) by Paul Conger, Highline 
School District, Seattle, Washington, 1979. The notebook 
is a modified/simplified model of the American Red Cross 
Multi-Media First Aid Book (1978). The material is divided 
into 8 units. Each unit contains information pages, 
student worksheets, and teacher materials, overheads, etc. 
Students can use this material independently, but it is most 
effective when used with the teacher (in a group) , and when 
students can be given several opportunities to practice 
each skill as it is learned. 
Family Living Guide/Kits (FLGK) by the Highline Public 
School District, Seattle, Washington, 1982-1983. This 
booklet includes materials and activities and films to 
meet the family living objectives. It is designed to be 
used with a group. The guide is accompanied by the kits 
containing the materials and films. 
Here's Looking at You Two, Drug and Alcohol Education 
(HLAYT) by Educational Service District No. 121, Seattle, 
Washington, 1982. The first 125 pages of this material 
include drug and alcohol information activities, self-
concept activities, coping activities, and decision making 
activities. The remaining160 pages include resource 
materials, articles, filmstrip lists, glossaries, 
pamphlets, charts, etc. The material is designed for 
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and works best in a group setting, as many of the activities 
involve group discussion, role plays, and other group 
activities. Kits are included which contain the actual 
filmstrips, movies, and hands-on materials. 
Other. The following are easy reading type pamphlets/ 
booklets from a variety of sources. They can be used by 
students independently or incorporated into group work. 
They are listed by publisher. 
Channing L. Bete Company, Inc., South Deerfield, 
Massachusetts 
1. Your Attitude and You, 1969. (YAAY) 
2. About Contraception, 1975. (AC) 
3. About Venereal Disease, 1969. (~) 
4. About Sexually Transmitted Diseases, 1980. (ASTD) 
Washington State Department of Social and Health Services 
1. Sexually Transmitted Diseases, 1981. (STD) 
2. Genital Herpes, 1979 (GH) 
Scott Foresman and Company, Glenview, Illinois 
1. VD - Facts You Should Know, 1970. (FYSK) By 
A. Blanzaco, w. F. Schwartz, & J. B. Richmond 
Planned Parenthood Federation of America, Inc., New York 
1. Basics of Birth Control, 1980. (BOBC) 
The American Cancer Society 
1. How to Examine Your Breasts. (HEYB) 
2. How to Examine Your Testes. (HEYT) 
The Management Pages 
The health teacher should have management pages for 
each student. The management pages will follow the student 
from one health class to another. As students complete 
assignments, the assignments should be corrected. If the 
accuracy level is acceptable (85% or better) , the 
corresponding objective can be marked off on the students' 
management pages, identifying the start date, end date 
8 
(date completed), and percentage of accuracy (see Figure 2). 
The student can go on to the next activity. If the 
9 
accuracy level is not acceptable, the student should correct 
or redo the task, or get additional help to attain an 
acceptable score before continuing. 
Note - It is not imperative that students complete all 
of the objectives (as this will not be possible for some 
students) , but that they work at their own rate completing 
as many objectives as possible. 
+> 
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1-2-1 
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1-2-3 
1-2-4 
1-3-1 
1-3-2 
1-4-1 
1-4-2 
1-4-3 
1-5-1 
Figure 2. Sample management form, one strand. 
Introduction to the Curriculum 
This material is designed to be a guide. It is not 
the writer's intention to tell the reader how to teach 
health. The following directions for use are intended to 
demonstrate how the curriculum can be used, and to 
familiarize the reader with the materials and format. 
General Information/Suggestions 
The Woodside School health program includes three 
semesters of health: one middle school semester and two 
high school semesters. The writer suggests that: 
1. Those objectives identified by an asterisk (*) 
be taught in the middle school health class and reviewed 
if necessary in the high school semesters. 
2. The sex education portion of the family living 
strand be divided between middle school and the first 
high school semester as appropriate. 
3. The first aid strand be taught in the second 
(final) semester of high school health. 
4. The drug strand should be included in instruction 
for all three semesters. 
It is also recommended that students begin working on 
independent materials (this allows the teacher to get to 
know the students, and vice versa, to help the students 
become familiar with classroom expectations and/or 
management systems, and to develop necessary skills for 
group situations, such as hand raising, waiting your turn, 
etc.). See the following sample time line. 
10 
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Sample Time Line 
--1st 6 weeks--~---2nd 6 weeks------3rd 6 weeks 
Independent Independent 
Semesters Activities Group Activities Activities 
Middle Independent Middle School Independent 
School Middle School Drugs and Sex Ed. Middle School 
Semester *Activities *Group Activities Activities 
High Independent High School Independent 
School High School Drugs and Sex Ed. High School 
Semester 1 Activities Group Activities Activities 
High Independent High School Independent 
School High School Drugs and High School 
Semester 2 Activities First Aid Group Activities 
Continued Activities Continued 
Continued 
*Note. Middle School health teachers may find it 
simplest to have students work as a group, guiding all 
students through the independent activities suggested for 
middle school students. 
Where to Begin 
New Students 
With a new student it is assumed that he/she has not 
completed any of the objectives, so the student can begin 
working in any of the appropriate independent materials. 
The students can work at their own pace, completing as many 
objectives as possible. 
Continuing Students 
The student who has already had one or more health 
class will have several objectives marked off on his/her 
management pages. This student then continues on from 
where he/she left off according to the management pages, 
reviewing if necessary. 
The Curriculum 
12 
The following pages represent the project. The reader 
will notice that the pages are interfaced to make it 
possible to view the objectives and the correlating 
materials simultaneously. The objective pages are on the 
left; the material pages on the right. Following the 
objective and materials section are the management forms 
and parental permission forms. 
While this material was developed for the specialized 
Woodside School population, it is hoped that it could be 
useful to other special education programs as well. 
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Personal Health - The student will be able to: 
1-1-i 
1-1-2 
1-1-3 
*1-2-1 
*1-2-2 
*1-2-3 
*1-2-4 
1-3-1 
1-3-2 
1-4-1 
1-4-2 
1-4-3 
*l-5-1 
Name the six nutrient groups 
Give examples of foods which contain each nutrient 
Give examples of the effects nutrients have on the 
body 
Name the four basic food groups 
Formulate meals including the four basic food groups 
Give examples of healthy snacks 
Give examples of junk foods 
Give examples of healthy methods of weight loss 
Give examples of unhealthy or fad diets 
Give examples of why the body needs sleep 
Give examples of why the body needs exercise 
Give examples of why the body needs food 
Give examples of good personal grooming techniques 
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I 1 : 2 3 
1-1-1 H&YI Chapter 14 x 
'rHB Pages 98, 99 x 
1-1-2 H&YI Chapter 14 x 
THB Pages 98, 99 x 
1-1-3 H&YI Chapter 14 x 
THB Pages 98 t 99 x 
*1-2-1 H&YI Chapter 15 x 
THB Page 100 x 
*1-2-2 H&YI Chapter 15 x 
THB Page 100 x 
*1-2-3 H&YI Chapter 15 x 
*1-2-4 H&YI Chapter 15 x 
1-3-1 H&YI Chapter 16 x 
1-3-2 H&YI Chapter 16 ,._ 
1-4-1 H&YI Chapter 16 ,._ 
THB Page 101 A 
1-4-2 H&YI Chapter 16 
.II. 
THB Page 101 A 
1-4-3 H&YI Chapter 16 A 
THB Page 101 A 
*1-5-1 H&YI Chapters 5-8 
.II. 
THB Pages 86-91 x 
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The Body - Structure and Function - The student will be able 
to: 
2-1-1 
2-2-1 
2-2-2 
2-3-1 
2-3-2 
2-4-1 
2-4-2 
2-5-1 
2-5-2 
*2-6-1 
*2-6-2 
2-7-1 
2-7-2 
Explain what the body is made of (cells, tissue, 
organs, and systems) 
Give examples of how the nervous system (brain) 
controls the body 
Give examples of proper care for the nervous system 
Give examples of how the skeletal system helps the 
body 
Give examples of proper care of the skeletal system 
Give examples of how the muscular system helps the 
body 
Give examples of proper care for the muscular 
system 
Give examples of how the blood system helps the 
body 
Give examples of proper care for the blood system 
Give examples of how the breathing system helps 
the body 
Give examples of proper care of the breathing system 
Give examples of how the digestive system helps 
the body 
Give examples of proper care of the digestive 
system 
( 
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1 2 3 
I 
2-1-1 H&YI Chapter 1 x 
THB Pages 1-7 x 
2-2-1 H&YI Chapter 2 x 
THB Pages 40-43 x 
2-2-2 H&YI Chapter 2 x 
THB Page 75 x 
2-3-1 H&YI Chapter 3 x 
THB Pages 12-21 x 
2-3-2 H&YI Chapter 3 x 
THB Pages 66-69 x 
2-4-1 H&YI Chapter 3 A 
THB Pages 32-37 A 
2-4-2 H&YI Chapter 3 A 
THB Page 74 .. 
2-5-1 H&YI Chapter 10 
THB Pages 22-31 ~ 
2-5-2 H&YI Chapters 10, 11 x 
THB Pages 70-71 .II. 
*2-6-1 H&YI Chapter 9 x 
THB Pages 44-49 x 
*2-6-2 H&YI Chapter 9 x 
THB Pages 72-73 x 
2-7-1 H&YI Chapter 12 .. 
THB Pages 50-55 ~ 
2-7-2 H&YI Chapter 12 A 
THB Pages 76-77 x 
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The Body - Structure and Function - The student will be able 
to: 
2-8-1 
2-8-2 
2-9-1 
2-9-2 
2-9-3 
*2-10-1 
*2-10-2 
*2-11-1 
*2-11-2 
*2-12-1 
*2-12-2 
*2-13-1 
*2-13-2 
Give examples of how the body waste system helps 
the body 
Give examples of proper care for the body waste 
system 
Give examples of how the reproductive system 
helps the body 
Give examples of proper care for the reproductive 
system 
Give examples of differences between the male and 
female reproductive systems 
Give examples of the functions of the nose 
Give examples of proper care of the nose 
Give examples of the functions of the tongue 
Give examples of proper care of the tongue 
Give examples of the function of the ears 
Give examples of proper care of the ears 
Give examples of the function of the eyes 
Give examples of proper care of the eyes 
2-8-1 
2-8-2 
2-9-1 
2-9-2 
2-9-3 
*2-10-1 
*2-10-2 
*2-11-1 
*2-11-2 
*2-12-1 
*2-12-2 
*2-13-1 
*2-13-2 
H&YI Chapter 13 
THB Pages 56-59 
H&YI Chapter 13 
THB Pages 78-79 
H&YI Chapter 17 
THB Pages 60-63 
FLG 
H&YI Chapter 17 
THB Pages 60-63 
FLG 
H&YI Chapter 17 
THB Pages 60-63 
FLG 
H&YI Chapter 9 
THB Page 83 
H&YI Chapter 9 
THB Page 83 
H&YI Chapter 6 
THB Pages 84-85 
H&YI Chapter 6 
THE Pages 84-85 
H&YI Chapter 5 
THB Pages 86-87 
H&YI Chapter 5 
THB Pages 86-87 
H&YI Chapter 4 
THB Pages 88-89 
H&YI Chapter 4 
THB Pages 88-89 
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1 
1 2 3 
x 
x 
x 
x 
x 
x 
x 
.II. 
.II. 
A 
x 
x 
A 
x 
x 
x 
x 
x 
x 
" 
A 
x 
~ 
"' 
A 
x 
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The Body - Structure and Function - The student will be able 
to: 
*2-14-1 
*2-14-2 
*2-15-1 
*2-15-2 
*2-16-1 
2-17-1 
Give examples of the functions of the skin 
Give examples of proper care of the skin, and common 
skin care problems 
Give examples of the functions of the teeth 
Give examples of proper care of the teeth 
Give examples of proper care of the hair 
Match a particular body part to its system 
*2-14-1 
*2-14-2 
*2-15-1 
*2-15-2 
*2-16-1 
2-·17-1 
H&YI Chapter 7 
THB Pages 90-91 
H&YI Chapter 7 
THB Pages 90-91 
H&YI Chapter 6 
THB Pages 50-51 
H&YI Chapter 6 
THB Pages 76-77 
H&YI Chapter 8 
H&YI Chapters 1-13, 17 
THB Pages 1-91 
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1 2 3 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
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Mental Health - The student will be able to: 
*3-1-1 
*3-2-1 
*3-2-2 
*3-2-3 
3-3-1 
3-3-2 
3-4-1 
3-4-2 
3-4-3 
*3-5-1 
*3-6-1 
*3-6-2 
3-7-1 
Give examples of basic human needs, emotional and 
social 
Give examples of various emotions 
Give examples of how emotions can affect one's 
health 
Give examples of where to get help with emotional 
problems 
Give examples of behaviors which demonstrate 
emotional maturity 
Give examples of behaviors which demonstrate 
emotional immaturity 
Give examples of situations which can cause stress/ 
tension 
Give examples of how people deal with stress 
Give examples of alternate methods of dealing with 
stress 
Give examples of problem solving techniques 
Give examples of factors which influence self-image 
Give examples of how heredity and environment affect 
personality development 
Give examples of factors which contribute to good 
mental health 
*3-1-1 
*3-2-1 
*3-2-2 
*3-2-3 
3-3-1 
3-3-2 
3-4-1 
3-4-2 
3-4-3 
*3-5-1 
*3-6-1 
*3-6-2 
3-7-1 
H&YI Chapter 18 
H&YI Chapter 18 
H&YI Chapter 18 
YAAY 
H&YI Chapter 18 
H&YI Chapter 18 
H&YI Chapter 18 
H&YI Chapter 18 
H&YI Chapter 18 
HLAYT Coping 
H&YI Chapter 18 
HLAYT Coping 
HLAYT Coping 
HLAYT Self Concept 
HLAYT Self Concept 
FLG 
H&YI Chapter 18 
HLAYT Self Concept 
! I ' i 2 3 
' 
x 
x 
x 
x 
x 
x 
x 
A 
A 
x x 
x 
x x 
x x 
x x 
.ll. ~ 
A x 
x 
x x 
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Mental Health - The student will be able to: 
3-7-2 
3-7-3 
Give examples of symptoms of mental illness 
Give examples of where to get help with mental 
illness 
24 
l 2 I 3 
3-7-2 H&YI Chapter 18 x 
3-7-3 H&YI Chapter 18 x 
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Drugs (Substances) - The student will be able to: 
*4-1-1 
*4-1-2 
*4-2-1 
*4-2-2 
*4-2-3 
*4-2-4 
*4-3-1 
*4-4-1 
*4-4-2 
*4-4-3 
*4-5-1 
*4-5-2 
*4-5-3 
Give examples of why some people smoke cigarettes 
Give examples of the effects of cigarette smoking 
on the body 
Give examples of different types of alcohol 
Give examples of the effects of alcohol on the body 
Give examples of behaviors associated with an 
alcoholic 
Give examples of agencies which help treat 
alcoholics 
Give examples of substances commonly considered 
drugs 
Give examples of the purposes and benefits of some 
drugs 
Explain the difference between over-the-counter 
drugs, prescription drugs, and illegal drugs 
(street drugs) 
Give examples of drug vocabulary including slangs 
for the most commonly used street drugs 
Give examples of the short- and long-term effects 
of marijuana on the body 
Give examples of the short- and long-term effects 
of amphetamines (speed) on the body 
Give examples of the short- and long-term effects 
of LSD on the body 
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1 I 2 3 
*4-1-1 H&YII Chapter 11 x ' 
THB Pages 108-109 x 
HLAYT Information x x 
*4-1-2 H&YII Chapters 11, 9 x 
THB Pages 108-109 x 
HLAYT Information x x 
*4-2-1 H&YII Chapter 12 x 
THB Pages 106-107 x 
HLAYT Information x x 
*4-2-2 H&YII Chapter 12 x 
THB Pages 106-107 x 
HLAYT Information x x 
*4-2-3 H&YII Chapter 12 x 
THB Pages 106-107 x 
HLAYT Information x x 
*4-2-4 H&YII Chapter 12 x 
THB Pages 106-107 x 
HLAYT Information x x 
*4-3-1 H&YII Chapters 13, 14 x 
HLAYT Information x x 
*4-4-1 H&YII Chapter 13 x 
THB Pages 110-111 x 
HLAYT Information x x 
*4-4-2 H&YII Chapter 13 x 
HLAYT Information x x 
*4-4-3 H&YII Chapters 13, 14 x 
THB Pages 110-111 x 
HLAYT Information x x 
*4-5-1 H&YII Chapter 14 x 
HLAYT Information x x 
*4-5-2 H&YII Chapter 14 A 
HLAYT Information A Ji. 
*4-5-3 H&YII Chapter 14 .. 
HLAYT Information A x 
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Drugs (Substances) - The student will be able to: 
4-5-4 
4-5-5 
4-5-6 
4-5-7 
4-5-8 
4-5-9 
*4-6-1 
4-7-1 
4-7-2 
4-8-1 
4-8-2 
*4-9-1 
*4-10-1 
Give examples of the short- and long-term effects 
of PCP on the body 
Give examples of the short- and long-term 
effects of Psilocybin Mushrooms on the body 
Give examples of the short- and long-term effects 
of Cocaine on the body 
Give examples of the short- and long-term effects 
of volatile inhalants (gas, glue, aerosols) on 
the body 
Give examples of the short- and long-term effects 
of narcotics on the body 
Give examples of the short- and long-term effects 
of tranquilizers on the body 
Give examples of why people should not abuse drugs 
Explain the difference between psychological and 
physiological drug dependence 
Give examples of drugs which can cause physical 
dependence 
Give examples of behaviors associated with a 
drug user 
Give examples of behaviors associated with a drug 
addict 
Give examples of agencies which help drug users 
Give examples of school and state penalties for 
the possession, sale, or use of drugs 
4-5-4 
4-5-5 
4-5-6 
4-5-7 
4-5-8 
4-5-9 
*4-6-1 
4-7-1 
4-7-2 
4-8-1 
4-8-2 
*4-9-1 
*4-10-1 
HLAYT Information 
HLAYT Information 
HLAYT Information 
HLAYT Information 
H&YII Chapter 13 
THB Pages 110-111 
HLAT Information 
H&YII Chapter 14 
HLAYT Information 
H&YII Chapters 13, 
THB Pages 110-111 
HLAYT Information 
HLAYT Information 
HLAYT Information 
HLAYT Information 
H&YII 
THB 
HLAYT 
Chapter 13 
Pages 110-111 
Information 
HLAYT Information 
14 
H&YII 
THB 
HLAYT 
Chapters 13, 14 
Pages 110-111 
Information 
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1 2 3 
x x 
x x 
x x 
x x 
x 
x 
x x 
x 
x x 
x 
x 
x x 
x x 
x x 
x x 
x 
A 
~ ~ 
,,_. ,,_ 
,,_ 
x 
-" h 
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Drugs (Substance) - The student will be able to: 
Decision Making 
*4-11-1 
*4-11-2 
Coping 
*4-12-1 
*4-12-2 
Give examples of responsible decisions related to 
drugs 
Give examples of irresponsible decisions related 
to drugs 
Give examples of various coping skills 
Give examples of alternative behaviors one can 
employ to satisfy one's needs without using sub-
stances 
Self-Image 
*4-13-1 
*4-13-2 
Identify one's strengths and weaknesses 
Give examples of how one's strengths and weaknesses 
can influence drug usage 
~n 
I ' 1 2 3 
*4-11-1 HLAYT Decision Making x x 
*4-11-2 HLAYT Decision Making x x 
*4-12-1 HLAYT Coping .ll. x 
*4-12-2 HLAYT Coping JI. x 
*4-13-1 HLAYT Self-Image A -x 
*4-13-2 HLAYT Self-Image x x 
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Consumer Health - The student will be able to: 
5-1-1 
5-2-1 
5-2-2 
5-2-3 
5-2-4 
5-3-1 
*5-3-2 
*5-3-3 
*5-4-1 
5-5-1 
Give examples of various health services in the 
community 
Give examples of methods for selecting a 
physician 
Give examples of methods for selecting a dentist 
Give examples of methods for selecting a hospital 
Give examples of methods for selecting health 
care programs 
Select and evaluate health products with regard to 
cost, ingredients, use, effect, value 
Recognize and explain warnings on health care 
products 
Recognize and explain directions for use on health 
care products 
Give examples of the dangers of medical neglect, 
self-diagnosis, and self-treatment 
Give examples of health careers 
32 
l 2 3 
5-1-1 H&YII Chapter 19 x 
5-2-1 H&YII Chapter 10 x 
5-2-2 H&YII Chapter 10 x 
5-2-3 H&YII Chapter 10 x 
5-2-4 H&YII Chapter 10 x 
5-3-1 HLAYT Decision Making ~ ~ 
HLAYT Information x A 
*5-3-2 HLAYT Decision Making x x 
HLAYT Information x x 
*5-3-3 HLAYT Decision Making x x 
HLAYT Information x x 
*5-4-1 HLAYT Decision Making A A 
HLAYT Information ~ ~ 
5-5-1 H&YII Chapters 10, 19 ~ 
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Family Living - The student will be able to: 
6-1-1 
*6-2-1 
*6-3-1 
*6-3-2 
*6-3-3 
6-3-4 
6-3-5 
6-3-6 
6-3-7 
*6-3-8 
*6-3-9 
6-4-1 
6-5-1 
Give examples of the effects of heredity 
Give examples of how a family member can effect 
living patterns of the family group 
Explain what dating is 
Give examples of things you can do on a date. 
Give examples of reasons why people date 
Explain the importance of dating before marriage 
Give examples of important factors to consider 
before marriage 
Describe characteristics that contribute to a 
successful male-female relationship 
Give examples of the social, emotional, and physical 
aspects of interpersonal relationships 
Define terms in male-female relationships 
Give examples of the different body changes involved 
in male and female development during puberty 
Give examples of how sex can become a problem 
State the function of the reproductive system 
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1 I 2 3 I 
6-1-1 FLGK x I x 
*6-2-1~ H&YI Chapter 18 x 
H&YII Chapter 15 x 
*6-3-1 · H&YII Chapter 15 x 
FLGK x x 
*6-3-2 . H&YII Chapter 15 x 
FLGK x x 
*6-3-3· H&YII Chapters 15, 16 x 
FLGK x x 
6-3-4 . H&YII Chapter 16 x 
FLGK x 1\. 
6-3-5 H&YII Chapters 15, 16 x 
FLGK x x 
6-3-6 H&YI Chapters 17, 18 A 
H&YII Chapters 15, 16, 1 A 
FLGK A A 
6-3-7 H&YI Chapter 17 x 
H&YII Chapter 17 x 
FLGK x x 
*6-3-8 FLGK x x 
*6-3-9 H&YI Chapter 17 x 
H&YII Chapter 17 .II. 
THB Pages 60-61 x 
FLGK .II. x 
6-4-1 H&YII Chapter 16 ,,. 
FLGK A .II. 
6-5-1 H&YI Chapter 17 x 
H&YII Chapter 17 x 
THB Pages 60-63 .II. 
FLGK A x 
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Family Living - The student will be able to: 
6-5-2 
6-5-3 
*6-6-1 
*6-6-2 
Explain the process from conception to birth 
Give examples of parental care and attention 
throughout pregnancy, infancy, and child care 
Give examples of various methods of birth control 
and how each is used 
Describe the effectiveness of various birth 
control methods 
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6-5-2 H&YII Chapter 17 
THB Pages 60-63 
FLGK 
I 1 i 2 3 
x I 
' 
x 
x x 
6-5-3 H&YII Chapter 17 
~ 
FLGK 
A x 
*6-6-1 FLGK 
BOBC 
AC 
x x 
x x 
.II. x 
*6-6-2 FLGK 
BOBC 
AC 
~ x 
.h. x 
A x 
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Diseases of the Body - The student will be able to: 
7-1-1 
7-2-1 
7-3-1 
*7-4-1 
7-5-1 
7-6-1 
Give examples of how the body fights germs 
Give examples of diseases which are prevented 
by vaccines 
Give examples of ways infectious organisms are 
spread 
Give examples of the symptoms, causes, and treatment 
for gonorrhea, syphilis, or herpes 
Give examples of the warning signs of cancer 
Give examples of ways to reduce the risk of heart 
disease 
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' ! 2 3 .L 
7-1-1 H&YII Chapter 7 x 
THB Pages 102-104 x 
7-2-1 H&YII Chapter 8 A 
THB Page 105 x 
7-3-1 H&YI Chapter 19 A 
H&YII Chapter 7 A 
THB Pages 102-104 A 
FLGK x x 
*7-4-1 FLGK A x 
FYSK x A 
GH, AVD .. ~ ••A 
STD, ASTD AX AX 
7-5-1 H&YII Chapter 9 .. 
THB Pages 108-109 A 
HEB A A 
HET ~ ~ 
7-6-1 H&YI Chapter 11 A 
THB Pages 108-109 .r. 
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First Aid and Safety - The student will be able to: 
*8-1-1 
*8-1-2 
*8-1-3 
*8-1-4 
*8-2-1 
8-2-2 
8-2-3 
8-2-4 
8-3-1 
8-3-2 
8-3-3 
8-3-4 
8-3-5 
Give examples of circumstances which can cause 
accidents in the home 
Give examples of how to prevent accidents in the 
home 
Give examples of safety rules of bicycle riding 
Give examples of water safety rules 
Give examples of how to get emergency help 
Define the term first aid 
Demonstrate/explain how to give first aid for 
bruises 
Demonstrate/explain how to give first aid for 
(general) shock 
Demonstrate/explain how to give first aid for 
minor bleeding 
Demonstrate/explain how to give first aid for nose 
bleeds 
Demonstrate/explain how to give first aid for 
puncture wounds 
Demonstrate/explain how to give first aid for 
animal bites 
Demonstrate/explain how to give first aid for 
severe bleeding 
8-1-1 
8-1-2 
8-1-3 
8-1-4 
8-2-1 
8-2-2 
8-2-3 
8-2-4 
8-3-1 
8-3-2 
8-3-3 
8-3-4 
8-3-5 
H&YI Chapter 19 
H&YII Chapter 1 
THB Page 114 
H&YI Chapter 19 
H&YII Chapter 1 
THB Page 114 
H&YII Chapter 2 
H&YII Chapter 2 
FAN 
H&YII 
THB 
FAN 
THB 
H&YII 
FAN 
H&YII 
THB 
FAN 
H&YII 
THB 
H&YII 
THB 
H&YII 
THB 
H&YII 
FAN 
Chapter 3 
Page 115 
Page 3 
Page 121 
Chapters 
Unit 1 
3, 
Chapter 3, 
Pages 117 
Unit 4 
Chapter 6 
5 
5 
Pages 118-119 
Chapter 5 
Page 117 
Chapter 5 
Page 117 
Chapter 3 
Unit 4 
Ar 
I 1 2 3 
x 
x 
x 
x 
x 
x 
x 
x 
x x 
x 
x 
x x 
x 
x 
x x 
x 
.. 
~ ~ 
.. 
.. 
" 
.. 
" 
v 
v v 
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'First Aid and Safety - The student will be able to: 
8-4-1 
8-4-2 
8-4-3 
8-4-4 
8-4-5 
8-5-1 
8-5-2 
8-5-3 
8-5-4 
8-5-5 
8-5-6 
8-6-1 
8-6-2 
Demonstrate/explain how to give first aid for 
mild burns 
Demonstrate/explain how to give first aid for 
chemicals in the eye 
Demonstrate/explain how to give first aid for 
chemical burns 
Demonstrate/explain how to give first aid for 
electric shock 
Demonstrate/explain how to give first aid for 
severe burns 
Demonstrate/explain how to give first aid for lack 
of breathing 
Demonstrate/explain how to give first aid for 
choking 
Demonstrate/explain how to give first aid for 
poisoning 
Demonstrate/explain how to give first aid for 
drowning 
Demonstrate/explain how to give mouth to mouth 
resuscitation to an adult 
Demonstrate/explain how to give mouth to mouth 
resuscitation to a child 
Demonstrate/explain how to give first aid for 
simple fractures or sprains 
Demonstrate/explain how to give first aid for 
compound fractures 
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" I ' 
' 8-4-1 H&YII Chapter 5 x 
THB Page 117 x 
FAN Unit 7 :{ x 
8-4-2 H&YII Chapter 6 x 
THB Page 122 x 
FAN Unit 7 x x 
8-4-3 THB Page 117 x 
FAN Unit 7 x x 
8-4-4 H&YII Chapter 4 x 
FAN Unit 2 x x 
8-4-5 H&YII Chapter 3 .x 
FAN Unit 4 x x 
8-5-1 H&YII Chapter 4 x 
FAN Unit 2 x x 
8-5-2 H&YII Chapter 4 A 
THB Page 122 
" FAN Unit 3 A x 
8-5-3 H&YII Chapter 3 A 
FAN Unit 5 
A x 
8-5-4 H&YII Chapter 4 A 
THB Page 115 .. 
FAN Unit 2 A x 
8-5-5 H&YII Chapter 4 x 
FAN Unit 2 x x 
8-5-6 H&YII Chapter 4 A 
FAN Unit 2 A x 
8-6-1 H&YII Chapter 6 ., 
THB Page 121 
A 
FAN Unit 6 x x 
8-6-2 H&YII Chapter 6 .. 
THB Page 115 A 
FAN Unit 6 
"' 
-x 
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First Aid and Safety - The student will be able to: 
8-6-3 
8-6-4 
8-7-1 
8-7-2 
8-7-3 
8-8-1 
8-9-1 
Demonstrate/explain how to give first aid for neck 
injuries 
Demonstrate/explain how to give first aid for back 
injuries 
Demonstrate/explain how to give first aid for 
heart attacks 
Demonstrate/explain how to give CPR to an adult 
Demonstrate/explain how to give CPR to a child 
Demonstrate/explain how to give first aid for 
overexposure including heat stroke, heat exhaustion, 
hypothermia 
Demonstrate/explain how to give first aid for an 
object in the eye 
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1 ... 3 I "" 
x 8-6-3 THB Page 115 
FAN Unit 6 x x 
8-6-4 THB Page 115 x 
FAN Unit 6 x x 
8-7-1 H&YII Chapter 4 x x 
8-7-2 FAN 
" 
x 
CPR Doll x x 
A .. 
8-7-3 FAN 
CPR Doll .. .. 
8-8-1 FAN Unit 8 x x 
8-9-1 FAN Unit 8 
.IC 
.IC 
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1-2-2 2-11-2 4-2-3 
1-2-3 2-12-1 4-2-4 
1-2-4 2-12-2 4-3-1 
1-3-1 2-13-1 4-4-1 
1-3-2 2-13-2 4-4-2 
1-4-1 2-14-1 4-4-3 
1-4-2 2-14-2 4-5-1 
1-4-3 2-15-1 '4-5-2 
1-5-1 2-15-2 4-5-3 
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2-5-1 3-3-2 4-9-1 
2-5-2 3-4-1 4-10-1 
2-6-1 3-4-2 4-11-1 
2-6-2 3-4-3 4-11-2 
2-7-1 3-5-1 4-12-1 
2-7-2 3-6-1 4-12-2 
2-8-1 3-6-2 4-13-1 
2-8-2 3-7-1 4-13-2 
2-9-1 3-7-2 
2-9-2 3-7-3 
Student Name 
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6-6-1 
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Course Outline Letter 
Dear Parent, 
Your child will be participating in the Woodside School 
Health program this semester. It is designed to increase 
awareness and knowledge in the following areas: 
Personal Health 
The Body - Structure and Function 
Mental Health 
Drugs (Alcohol/Tobacco) 
Consumer Health 
Family Living 
Diseases of the Body 
First Aid and Safety 
If you have any questions or concerns about any part 
of the Health program, feel free to call 
~~~~~~~~~~~ 
Sincerely, 
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Parental Letter - Family Living 
Dear Parents: 
During the next few weeks, your student will be 
participating in the Family Living Unit as part of the 
school district's health education curriculum. The content 
and treatment of these health units have been reviewed 
and recommended by a joint district/community committee. 
The family living curriculum is designed to encourage 
open communication with one's family and is intended as a 
supplement to sexuality education in the home. If you have 
any questions, please feel free to call 
If, for any reason, you do not want your child to 
participate in the family living unit of study, please 
send a written request to this effect to the school. 
Sincerely, 
Parental Letter - Drug Education 
Dear Parents: 
We are presently starting a Health Unit on Drug-
Alcohol Education. This program was developed by the 
Educational Service District No. 121. The following areas 
will be covered: 
1. Decision Making Skills 
2. Coping Skills 
3. Self-Image 
4. Drug-Alcohol Information 
49 
The overall goal of this unit is to help young people 
make responsible decisions about drugs and alcohol. If you 
have any questions, please feel free to call 
Sincerely, 
17 
Recommendations 
The process of curriculum development has been both 
challenging and rewarding for this writer. The experience 
and knowledge gained through the development of this 
project leads this writer to make the following recommenda-
tions: 
1. The curriculum should be thoroughly field tested 
during the 1983-1984 school year. 
2. The curriculum should be evaluated and revised as 
necessary. 
3. If found to be successful, the format should be 
used in the development of a total Woodside School curriculum. 
4. A strong effort should be made to update the 
materials when possible. 
5. If a total Woodside School curriculum is to be 
developed, consideration should be given to compensation 
in inservice credits and/or money for curriculum development 
participants, as it is a difficult and time consuming task. 
6. If after field testing, evaluation, and revision 
the curriculum is found to be successful, it could be 
adopted in other special education programs both within 
and outside of the Highline School District. 
CHAPTER V 
SUMMARY AND RECOMMENDATIONS 
Sununary 
As a result of Senate Bill 3026, school districts in 
the State of Washington are required to develop student 
learning objectives. The Highline School District has met 
this requirement through the development of the Highline 
Goals and Objectives Notebook. The objectives contained 
in the notebook are appropriate for the majority of the 
Highline School District students, but many of the 
objectives are too sophisticated for the special population 
of the Woodside School. This realization on the part of 
myself and the building principal brought about the need 
for a specialized, objective based curriculum for the 
Woodside School. This project is the beginning of a 
specialized curriculum, an objective based curriculum in 
the area of Health Education for the Woodside School popula-
tion. The project includes objectives, materials, a 
management system, and necessary forms. Although this 
curriculum was designed for a very specific population, 
the Woodside School population, it is hoped that this 
curriculum will be of use to other special education 
programs as well. 
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